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At St Michael’s Community Academy, staff and pupils seek to ensure that our school is a safe and caring 
learning environment where all pupils are supported to develop and maintain healthy rela>onships with 
peers and adults and to learn to take personal responsibility for their behaviours.   
The policy is based upon restora>ve prac>ce and posi>ve rela>onships. This means we have high 
aspira>ons for our pupils.   
  
  

• Children will always be given the opportunity to be successful.  
• Children will always have the opportunity to understand behaviours and dysregula>on that they 

have been involved in.  
• Parents and carers will be given the opportunity to know when rewards and sanc>ons are given.  

  
Legisla)on and statutory requirements  
This policy is based on advice from the Department for Educa>on (DfE) on:  
● Behaviour and discipline in schools  
● The Equality Act 2010  
● Suppor>ng pupils with medical condi>ons at school   
● Special Educa>onal Needs and Disability (SEND) code of prac>ce.  
  
St. Michael’s Community Academy’s approach to behaviour  
We promote posi>ve behaviour by crea>ng a happy, safe, inclusive and caring school environment where 
everyone feels valued, respected, secure and free from all forms of an>-social behaviour. At St. Michael’s  
Community Academy, we all CARE. Through our core values of Courage, Ambi>on, Respect and Excellence, 
we ac>vely encourage our pupils to demonstrate these values and to recognise them in others.   
  
Our approach to behaviour incorporates three key ideas of the rela>onship-based approach to inclusion 
philosophy:   
Unmet Need: Behaviour communicates an unmet need. Therefore, to change behaviour, we must respond 
to the unmet need.   
Individual Influences: Children’s behaviour cannot be fully understood in isola>on without considering 
their individual influences.   
Rela)onship-based, restora)ve approaches offer an evidence-based alterna>ve to zero- tolerance 
behaviour management systems.   
  
We understand that children will behave well ‘if they can.’  
  
We aim to;  
• Provide an inclusive, safe and posi>ve environment in which pupils can learn;  
• Ensure all pupils develop personal confidence and have a voice that will be listened to;  
• Ensure pupils develop personal resilience and understanding that difficul>es can be overcome with the 

right solu>ons;  
• Support pupils to develop skills in emo>onal self-regula>on;  
• Understand that oZen behaviour can be a form of communica>on which indicates an underlying need 

or difficulty. In responding to the behaviour of pupils we aim to iden>fy these needs so that 
appropriate provision can be planned and pupils can be equipped with the skills necessary to develop 
behaviour for learning;  
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• Link behaviour and emo>onal states to readiness for learning and ensure that pupils understand this 
link and can self-regulate;  

• Engage pupils in a consistent dialogue from all members of staff with regards to behaviour;  
• Provide individualised approaches to behaviour if and when required by pupils with neurodiverse or 

social and emo>onal needs;  
• Create and maintain a posi>ve and safe school climate where effec>ve learning can take place and all 

pupils can grow socially, emo>onally and academically, with mutual respect between all members of 
the school community, for belongings and the school environment  

  
Our School Community will:  
  
• Apply the guidance contained in this policy.  
• Engage pupils in discussions about behaviour using emo>onal self-regula>on approaches where 

appropriate.  
• Report significant incidents to the senior leadership team and record them on Arbor and/or CPOMS.  
• Take responsibility for responding to the behaviour of pupils and take appropriate ac>on.  
• Promote posi>ve behaviour through being good role models for others.  
• Tackle any form of bullying in line with our an>-bullying and child protec>on policies.  
• Ac>vely promote an inclusive ethos throughout school.  
• Seek support, if unsure, from key members of staff with exper>se such as Senior Leaders, DSL, the 

Inclusion Lead or SENCo.   
• Adopt child-centred approaches by listening to pupils and considering their perspec>ves. These will 

include awareness of A_achment and Trauma Centred approaches.  
• Report any incidents of discriminatory language (Appendix 1)  
  
Roles and Responsibili)es of staff:  
  
• Consistently model the values of CARE: Courage, Ambi>on, Respect and Excellence  
• Understand children’s need and how A_achment and Trauma can underpin behaviours that are 

displayed.   
• Ac>vely build trust and posi>ve rela>onships with all children.  
• Adults should listen respec`ully to the pupil and make a judgement about how/when to respond.  
• Maintain a calm and purposeful learning environment; • Maintain clear and consistent boundaries with 

all children.   
• Staff will teach children to understand their behaviours and how to regulate these; restora)ve 

rela)onships will be a key feature of the day.   
• Take responsibility for the behaviour of all pupils around school, including during lunch and play>mes 

and deal appropriately with any incidents that occur.  
• Monitor the behaviour of all pupils in class and report any significant incidents or concerns using the 

CPOM system.  
• Use the language of emo>onal self-regula>on to discuss behaviour for learning with children, 

encouraging pupils to reflect on how they can learn successfully and the support they need to do so;  
• Ensure rewards are distributed consistently and inclusively by awarding children for demonstra>ng the 

school values of Courage, Ambi>on, Respect and Excellence  
• Where pupils have a significant level of social, emo>onal or mental health needs, staff will complete a 

Boxall profile, individual plan and seek external agency advice with the support of the SENCO.  
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 The role of Senior Leaders  
  
• To monitor the impact of this policy and review when required.  
• Ensure staff have access to appropriate training and/or coaching regularly.  
• Monitor any behaviour which may be causing concern across the school and take appropriate ac>on to 

ensure that any impact on learning is minimized.  
• Engage with families through child centered planning approaches whereby the needs of the child are 

placed at the centre of all decisions made.  
• The Senco will coordinate with any external agency involvement which may be appropriate in mee>ng 

addi>onal needs.  
• Monitor pupil responses to this policy through the recording of significant incidents and analyse the 

impact on different groups of pupils to ensure that no specific group is unduly disadvantaged.  
  
Every classroom will display a ‘Class board’ which shows a range of emo>onal states in different coloured 
zones, referred to as ‘Zones of Regula>on.’ (See Appendix 2)  
Pupils are explicitly taught to recognise their state of emo>on and link these emo>onal states to their 
readiness to learn. Furthermore, all pupils are taught to apply different strategies in order to regulate their 
emo>ons, when needed, so that they are enabled to learn effec>vely and maintain good mental well-
being.  
  
We would like the pupils of St. Michael’s Community Academy to move around the school, demonstra>ng 
our values of CARE.   
  
To achieve this:  
Everyone has high expecta>ons for all children and will challenge children if they are not making the right 
choices or moving around the school in the desired manner.  
 
There is a whole school strategy in place for rewarding the efforts of pupils to demonstrate the core 
values: Courage, Ambi>on, Respect, Excellence.   
In addi>on, our school rules are interwoven into our values.   
  
These are:  
  
COURAGE –   
We are kind and helpful,  We 
are gentle.  
  
AMBITION –  We 
work hard.  
  
RESPECT –   
We look aZer property,  
We listen, We are 
honest.  
  
EXCELLENCE –   
We strive to be the best we can.   
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REWARDS  
  
Dojo points will be awarded for demonstra>ng each of these school values.  
 
All children have the opportunity to earn Bronze, Silver and Gold rewards for reaching set dojo points: 
  
Bronze -  Cer>ficate – Awarded for 100  
Silver – Extra break>me - Awarded for 250    
Gold – Non-uniform– Awarded for 500 
 
Pupil of the Day – Teachers will reward a pupil of the day cer>ficate for a pupil in their class who has 
shown our school CARE values throughout the day.   
  
The lunch>me supervisors recognise posi>ve behaviours, as per the Opal charter (Appendix 3) and good 
manners in the hall through lunch>mes and reward with cer>ficates.   
  
We are aware that despite a restora>ve approach to suppor>ng pupils in our school, there may be >mes 
when a more structured approach is required to ensure consistency when managing behaviour across the 
school.   
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The following table sets out our stepped approach to behaviour and the corresponding consequence: 
Note: The list within each behaviour step is not exhaus6ve.  
 
 
Prior to making decisions about ac>ons and consequences, adults will endeavour to establish the facts surrounding an incident. This will involve discussions with 
the pupil in ques>on and could involve discussions with other pupils and/or staff. Adults will apply the civil standard of proof when establishing the facts in 
rela>on to an incident or alleged incident. This means that based on the ‘balance of probability’, it is more likely that the fact is true or not true. 
 
 
 



  
Policy wri*en September 2025  
Reviewed September 2026  
  

 



  
Policy wri*en September 2025  
Reviewed September 2026  
  

  

 
  
Restora)ve Conversa)on:  
We ac>vely encourage the children to know the right thing to do by maintaining boundaries, and staff are 
expected to be firm, calm and consistent and use the following scripted restora>ve approach when 
discussing an incident or behaviour with children:  
  
1) What happened?  
Listen carefully and dispassionately without disagreeing or interrup6ng them. Take care how you present 
your view of the situa6on.  
2) What were you thinking or feeling?  
Ask the pupil to reflect on their ac6ons – even though their ac6ons or words may seem irra6onal to you, this 
may not be obvious to the pupil. Encourage them to think about the Zones of Regula6on 3) Who has been 
affected?  
You are teaching the children empathy and an awareness of others.  At the 6me, the pupil might not know – 
or even care about the impact on others but as their cor6sol returns to ‘normal’ and they move back through 
the zones, its important to think about how they may have scared, upset or shocked others 4) How do you 
feel now?   
It is  important for the adult to understand how the child  is feeling, following the incident, in order to respond 
appropriately.   
5) What needs to happen to put things right?  
It is important that an apology is not demanded at this stage, there may be other ways to put things right 
and it may take 6me for the child to realise this.  The aim is to support the pupil and encourage them to want 
to apologise.  
6) How can we do things differently in the future?   
Prompt: Next 6me I will…  
This is to help the child recognise any paMerns and to help them manage a similar situa6on in a different 
way. This is co-regula6on.  
  
As part of the restora>ve conversa>on, visual cues will be used to support this (Appendix 7).   
  
  
  
  
Suspensions and alterna)ve provisions  
  
In excep>onal circumstances, when the behaviour of individual pupils, persists despite interven>ons or  
places others at risk of harm,  exclusion procedures may be implemented, however, further ac>on is always 
taken to ensure that plans are in place to meet the needs of these individual pupils.   
  
Staff training  
  
All staff have accessed training in Zones of-regula>on and Restora>ve Conversa>ons and trauma and 
a_achment sensi>ve approaches. This equips them with the ability to discuss behaviour with individual 
children and find solu>ons that enable pupils to manage their own behaviour effec>vely and make good 
choices.   
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Working with families  
  
At St. Michael’s Community Academy we understand the importance of working together with families to 
ensure the best outcomes for our pupils. If the behaviour of individual pupils becomes a concern then we 
will meet with parents and/or carers at the earliest opportunity in order to plan effec>vely. If families require 
addi>onal support, then we can offer this through the School’s Family Support Worker or Early Targeted 
Family Help.   
  
Curriculum  
The school’s RSE and PSHE, incorpora>ng No Outsiders, curriculum is focused on healthy rela>onships and 
teaching. Children will also be taught the importance of iden>fying and repor>ng harmful sexual behaviours 
through the safeguarding curriculum.   
  
Repor)ng of Sexual Behaviour   
All incidents of sexual behaviour should be recorded on CPOMs by staff and reported immediately to the 
safeguarding team.  
Staff should be alert to any ‘lower level’ incidents of sexualised language/sexism. These incidents should be 
tackled through educa>ng the child and repor>ng to the DSL.  
Children should understand that any incidents of sexual violence or harassment should be reported to a member of 
staff immediately.  
The safeguarding team will review weekly any incidents of sexualised behaviour and iden>fy and respond to 
any pa_erns.   
  
  
APPENDIX 1: Managing Discriminatory Language  
  
Educa>ng pupils, staff and parents helps tackle all forms of discrimina>on, such as racism, sexism or 
ableism. Stopping these behaviours early can help to educate and prevent more serious forms of abuse and 
discrimina>on from taking root.  
In addi>on we comply with the Public Sector Equality Duty (PSED). This means we must have due regard for:  
• Elimina>ng discrimina>on  
• Advancing equality of opportunity  
• Fostering good rela>ons in our community  

  
Guiding principles when challenging behaviours  
It is recognised that there’s no “one size fits all” approach to these conversa>ons. Staff and Leaders need 
to judge the most appropriate way to raise the topic, depending on the situa>on.  These are the 
principles we will use when dealing with these behaviours  
Don’t let it go  
If you hear or see a pupil or a member of staff saying or doing something that feels sexist, racist or 
discriminatory in any way, respond to the situa>on there and then. By doing nothing, you’re sending the 
signal that you’re okay with what you’ve witnessed. Be reasonable  
Make sure your response to anything seen or heard is propor>onate. If you have a zero-tolerance approach 
to even the most minor of comments, pupils are unlikely to be honest with you or feel they can talk to you 
about these issues.  

https://schoolleaders.thekeysupport.com/administration-and-management/ethos-equality/equality-requirements-and-procedures/public-sector-equality-duty-psed-in-schools/?marker=content-body
https://schoolleaders.thekeysupport.com/administration-and-management/ethos-equality/equality-requirements-and-procedures/public-sector-equality-duty-psed-in-schools/?marker=content-body
https://schoolleaders.thekeysupport.com/administration-and-management/ethos-equality/equality-requirements-and-procedures/public-sector-equality-duty-psed-in-schools/?marker=content-body
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Explain why the behaviour is inappropriate and accept that a conversa>on may be all that's needed. Handle 
incidents calmly  
Depending on the severity of what you’ve witnessed, reac>ng immediately with anger or harsh discipline will 
likely cause the pupil to become aggressive and defensive in turn.  
If appropriate, turn the situa>on into a teachable moment. Explain why what was said or done was inappropriate 
and encourage a conversa>on rather than just handing out punishment.  
Stop the behaviour right away but pick up with an individual child and have the conversa>on later when 
the child is calm and away from peers. Be precise  
Always explain exactly what was inappropriate, in as much detail as possible, so there’s no room for doubt.  
For example, instead of saying “don’t say words like that” or “don’t swear” to a pupil, instead state exactly 
which word is inappropriate, always giving a reason why. Depending on the age of the pupil, you might 
want to say something like:  
“Do you know what [that word] means? [Explain in age-appropriate terms, if necessary] You might hear and 
use that word at home, but it can offend and hurt some people so we don’t use it in school.”  
  
Responding and repor)ng incidents  
• All staff will be trained in understanding and managing discriminatory behaviours. They will know how to report 

and respond to any incidents.   
• Incidents will be considered on a case-by-case basis, considering the age and developmental stage of the child 

who has been affected and the child who has harmed.   
• The child who has been harmed and the child who has harmed will be given a safe space to explain the incident.   
• All incidents of discriminatory language should be recorded on CPOMs by staff and reported immediately to the 

safeguarding team.  
• The safeguarding team will review weekly any incidents of discriminatory language and iden>fy and respond to 

any pa_erns.  
  
  
  
  
  
  
  

Appendix 2- Zones of regula4on  
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APPENDIX 3: St. Michael’s Community Academy Opal Charter   
  

    



 

 

 

  
APPENDIX 4: Reducing Anxiety Management Plan (RAMP)  
     
RAMP plan for:   
  
DATE:                                                                                                                 REVIEW:  

  
What does this look like?  
  
  
  
  
  
  

  
  

  
What does this look like?  
  
  
  
  
  

What can we do to help you?  
  
  

  
What does this look like?  
  
  
  
  
  

What can we do to help you?  
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APPENDIX 5: Reintegra)on Mee)ng Plan   
  
  
 

 

Reintegration Plan 25/26 
 

Name: 
Year Group: 
 
 
 
 
 
Child Signature 
Parent/Guardian Signature 
School Signature 

 
 

 
 



 

Academies Guidance ODBE October 2015  
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Reintegration Plan - St Michael’s Community Academy 
 

 

Name: 
 

D.O.B:  
 

Year Group: 
 

Date:  

 At school these things can make me feel happy: 
 
 
 

Core reintegration questions to ask: 

• What do you enjoy most when you’re at school? 
• When do you feel your best in the day? 
• Who do you like spending >me with at school? 
• What lessons or ac>vi>es make you feel excited or calm? 
• Can you tell me about a really good day you’ve had here? 
• What helps you feel proud of yourself in school? 

 

 At school these things can make me feel worried or upset: 
 

 
 
 

Core reintegration questions to ask: 
 
•  Are there >mes in the day that feel tricky or stressful? 
•  What things some>mes make you feel upset, angry, or worried 
at school? 
•  Are there places in school where you don’t feel comfortable? 
•  What usually happens just before you start to feel upset? 
•  Is there anything that makes learning harder for you? 
•  What do you wish adults or other children understood better 
about you? 

My key adult(s) in school is/are (include names, how and when they will support)  
 

 
 

Core reintegration questions to ask: 
 
•  Who are the adults in school you feel safe talking to? 
•  If you’re upset, who would you go to for help? 
•  How do you like adults to help you when you're having a hard 
>me? 
•  Is there someone you’d like to check in with? When? 



 

Academies Guidance ODBE October 2015  

•  What could adults do that would make school feel easier for 
you? 
What can you do if you start feeling overwhelmed again? (Zones 
of Reg/strategies)  
•  How can we help you if you start to feel overwhelmed again? 
 

Further pupil voice: •  What do you think will help you have a be_er day when you 
come back? 
•  What could you do if you start to feel upset again? 
•  What support would you like from us to help you succeed? 
•  Is there anything you’d like to say or put right? 
•  What goals can we set together to help things go well? 

Parent Voice:   
 
 
 
 
 
 
 
 
 
 

Reintegration Meeting Time line for acions to be completed by: 
Actions:  
 
Staff: 
 
 
Pupil:  
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Parent: 

 
 
 
 
 
 
 
Pupil SMART Targets  

 
 
 
 

 
 
 
 

Specific, Measurable, Acheivebale, Relevant, Timed. 

2 Week Check (Date) and further follow up actions (document in full in below section) Timeline  

 
 
 
 
 
 
 
 

 



 

    

 

 
 
 
 
 

 
 
 
 
 
 
 
 
 

St. Bart’s Multi-Academy Trust 
c/o Belgrave St. Bartholomew’s Academy,  

Sussex Place,  Longton,  Stoke-on-Trent,  Staffordshire,  ST3 4TP 
www.sbmat.org     T: 01782 486350 



 

  
  
  

    

  
  
  
APPENDIX 6: Individual Behaviour Plan  
  

Plan   
Strategies to be used  

  

Do   
Provision- What does this look like?  

Review What’s 
working well   

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

    

  
  
  



 

  
  
  
  

    

Appendix 7: Restora)ve conversa)on prompts  



 

  
  
  

    

 



 

  
  
  
  

    

 



 

  
  
  

    

 

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

  
  
  
  

    

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

  
  
  

    

 


